


How do we identify the reasons for the failure of ‘individual
education plans’ targeting academic performance? What are the
improvement methods?

The ineffectiveness of students’ learning plans may stem from the
following reasons:

® Knowledge aspect: Goals are set too high, so students may lack
the confidence to achieve the goals and thus give up. Therefore,
teachers may raise expectations gradually, for example, by setting
dictation test targets like ‘15 — 25 — 25 — 45 — 55 — 65’ instead of
jumping from ‘15’ to ‘65

@ Skills aspect: Teachers may have taught too quickly, not allowing
students enough time to understand the learning content. Hence,
teachers may break down knowledge points into smaller parts,
teaching a little new knowledge at a time and giving students
enough time to grasp and digest the learning content.

® Attitude aspect: Students may not understand why they must
study so hard, leading to a lack of motivation to persist in learning.
Teachers must understand students’ personalities, interests,
values, family backgrounds, etc., to help them find the motivation
to continue their studies.

To help students succeed, we should first let them experience success.
Teachers can express appreciation for students’ hard work, provide
tangible rewards or use supportive strategies like ‘reference points’ to
help students feel successful.

® ‘Reference points’ is a simple and effective strategy that can
be used to encourage less able students, aiming to boost their
learning motivation.

® Implementation: Since schools typically use a ‘deduction system’
for grading, teachers mark dictations in red ink as usual, and
meanwhile, let teaching assistants or student leaders help less able
students count the correct words, assign points for each correct
word and record the total in blue ink (an ‘addition system’). This
encourages less able students to be more motivated to answer
questions during each test.
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Category Three: Behaviour and Emotions

P Ve W W W W W Ve Ve Ve W W e Ve UWa U Ve VAN

Principal Ching Sau Man

How do we prioritise problems based on urgency and importance?

Colleagues can address issues in the following order:

i S

Problems involving a student’s life-threatening situation;
Issues affecting a large number of people;

Problems with far-reaching consequences;

Issues impacting a small number of people.

How do we support students under excessive stress?

When students are under significant stress and display behavioural or
emotional issues, colleagues should first understand the underlying
causes. Typically, this can be analysed from three perspectives:

1.
2.

Stressors: The events and situations that cause stress.

Stress perception: Stressors trigger stress perception; the level of
stress perception depends on how much importance the individual
places on the stressor, their ability to manage the situation and
their expectations of themselves.

Stress response: Varying levels of stress perception lead to different
stress responses, manifesting physiologically, psychologically,
cognitively and emotionally.

After understanding the underlying causes, colleagues can guide
students to find ways to cope with stress, such as:

1.

Providing appropriate opportunities in suitable situations for
students to express themselves;
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Allowing students to choose suitable methods to relieve their emotions;

Encouraging students to express their needs and feelings verbally,
using a structure like ‘I feel... because... I want... (hereinafter referred
to as ‘I-messages’).

How do we train students to express their needs and feelings verbally?

1.

Pre-teach students to use the ‘I-messages’ structure to express
their needs and feelings, and display this structure in the classroom
for all students to use.

Arrange role-playing activities in order to create opportunities for
using ‘I-messages’.

When students encounter unpleasant situations in class or at
home, teachers or parents can immediately guide them to express
themselves using the ‘I-messages’ structure.

After an unpleasant event, teachers or parents can organise a
‘replay’ of the incident at the location, allowing students and related
people to exhibit appropriate behaviour and use suitable language.
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How do we help students calm down?

1
2
3.
4

Accompany the emotionally agitated student.
Speak to the student in a calm tone.
Count numbers with the student (from 1 to 20).

During counting, intermittently ask what comes next, e.qg.
1...2...3...4... what comes after “4"? That's right, “5"! (Note: The
teacher can answer the question on behalf of the student.)...
6...7...8... what comes after “8"? That's right, “9"1... 10...11...12...13...
what comes after “13"? That's right, “14"... 15...16...17...18...19...20.
Let’s start counting again.’

Repeat counting from 1 to 20 about three times—during which the
student will start to follow the teacher’s lip movements and say the
numbers, and their emotions will gradually calm down.

Once the student is somewhat calmer, the teacher can verbally
encourage them to return to the classroom or their seat.

If the student feels embarrassed about their earlier emotional
outburst, the teacher can invite a classmate or another familiar
teacher to accompany them back to the classroom or their seat.

After the student has calmed down, the teacher should arrange
a time for counselling to help the student rationally consider the
consequences of their actions and guide them to articulate the
potential outcomes of losing control. The teacher might ask:

(O ‘Canyou bear the consequences of this?’
(O ‘Is this necessary?’
(O ‘Are there more feasible alternatives?’
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Category Four: After-School Support

P Ve W W W W W Ve Ve Ve W W e Ve UWa U Ve VAN

Principal Ching Sau Man

How do we conduct effective school-based tutoring?

Many schools outsource after-school support programmes to external
service providers. However, training internal teachers to provide after-
school tutoring might better meet the needs of students and the school.

Effective school-based tutoring can include:

1. Programmes related to early primary school adaptation—such as
writing class diaries, packing school bags and drawers, managing
art room desks and properly using brushes and other art tools—
benefit students with attention deficits or dyslexia.

2. Training courses on executive function, self-confidence, social
skills, etc.

3. Basiclearning in Chinese and Mathematics.

4. Other programmes that help to improve students’ learning or
behaviour performance.
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How do we make academic school-based tutoring more effective?

Schools can establish a teaching materials library to enhance teaching
effectiveness and strengthen professional teacher training, especially
during staff transitions. Here are suggestions for storing teaching kits
and examples of review checklists (in Chinese only):
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How do we effectively manage order during after-school support?

Effective order management allows students to learn to respect
teachers and improve their focus, reducing the occurrence of crises.

If the learning support assistants are in charge, here are some
suggestions for managing student behaviour and maintaining order:

1. Gathering & going upstairs:

Teachers at the front, students at the back;

Students should have fixed positions in the line;
Students should remain quiet;

o n T o

Unless there are specific health or safety needs, students
should avoid holding the handrails when going up and down
the stairs;

e. Place the students who need the most attention at the front,
with a team leader at the end.

2. Salute before class & evaluate and reiterate rules before class starts:

a. Teachers assess students’ performance in the previous class;

b. Teachers ask the team leader about the performance of students
at the end of the line and comment on the students’ behaviour
during the line-up and going upstairs;

c. Teachers reiterate critical points for the class.

3. Critical points for evaluation before dismissal:

a. Teachers comment on students’ performance and overall scores
in the current class;

b. Teachers can immediately give rewards or extra points (to
encourage immediate behavioural improvements and progress).

4. Critical points for going downstairs & dismissal:

The same requirements as going upstairs;

When reaching the last step of the ground floor, students
should salute the teachers, say goodbye and only leave for the
assembly after the teachers’ approval.
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Category Five: Parental Support

P Ve W W W W W Ve Ve Ve W W e Ve UWa U Ve VAN

Principal Ching Sau Man

How do we handle meetings with parents to discuss student issues?

When parents are invited to meet with teachers, they often feel
nervous, guilty, ashamed or angry. This can lead to defensive reactions,
such as self-justification, shifting blame or protecting their child,
and may even result in negative emotions or attitudes, including
questioning the school’s handling of the situation or blaming the
school for improper handling. These responses stem from personal
defence mechanisms. Therefore, when meeting with parents, teachers
should make it clear that the meeting aims to strengthen home-school
cooperation and that both parties share the common goal of helping
the student address current difficulties.

How do we conduct an effective parent meeting?

1. When calling to arrange a meeting with parents, teachers should
explain that the purpose of the meeting is to discuss how to assist
the student together, thereby reducing parents’ anxiety.

2. Upon meeting the parents, teachers can first express concern
for the parents and praise the student's strengths, progress and
efforts. If the student’s performance is unsatisfactory, teachers can
describe the student’s daily life at school, allowing parents to sense
the teacher’s positive attitude towards the student.

3. Then, the teacher can focus on the issue, explaining the school’s
follow-up plan and helping parents appreciate the school’s
proactive attitude and positive expectations.

4. Next, the teacher can invite parents to participate in the follow-up plan
at home. This is a form of empowerment, enabling parents to realise
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that they also have the ability to address their child's problems.

5. Before concluding the meeting, the teacher can schedule the next
meeting with the parents. This approach can enhance parents’
patience, as they can look forward to expressing any difficulties or
concerns about disciplining their child during the next meeting.

How do we effectively handle parental enquiries or complaints?

If parents call with enquiries or complaints, staff members can use a
simple form (refer to the example below) to record the information. The
form can include a script that staff members use when responding to
parents, which can facilitate practical follow-up.

Parent Inquiry Record Sheet

Follow-up ltems

Date Time Student Name | Class Inquiry Points (Completion Date)

Response to Parents’ Inquiries

» | understand your concern and | will follow up. After consulting with the relevant teacher, | will reply by tomorrow.
» (If the parent needs an immediate reply) The teacher is currently in class. After school ends at 3:30 pm, | will
follow up personally and we will get back to you before 4:30 pm.

Appendix: Example script for teachers when contacting parents

6 Hello, is this the parent of (the teacher’s name) speaking?

GED I am Mr/Ms (the teacher’s name), the teacher of (the
student’s name).

6 Because of (issue) of/by (the student’s name), Mr/Ms
(the second teacher’'s name) and I would like to discuss a plan to
assist (the student’s name) with you.

I have noticed that he/she usually (positive trait) and Mr/Ms
(the second teacher’s name) and I would like to work with

you to find ways to support him/her. Could you come to the school on
(day) (month) at (time) for a meeting?

g Thank you. Please come to (location) to find me when you arrive
at the school. See you then.
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10 Tips for Integrating Differentiated
1 Instruction Principles in Learning and Teaching
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Dr Leung Sheung Kwan, Sharon

1. Differentiate curriculum content, process of learning and teaching,
and products according to students’ different profiles (Tomlinson,
2017). It is important for teachers to uphold the rationale of
differentiating varied levels of subject content to match different
abilities/styles of students in learning.

2. Plan the lesson objectives in alignment with the learning outcomes
according to the scheme of work.

3. Prepare different activities, tasks and assignments for individual as
well as group learning of students.

4. Vary the design of worksheet, as illustrated in Figure 1, to help
students achieve the tasks.

L) Class: Date:

1 o Miss Lee is my [ doctor / pilot / teacher ).
“Ent
dents Miss Lee is [ tall / short ) and ( thin /fat ).
omlinson,

Miss Lee has |___ng hair.

Figure 1: Varying the design of worksheet

z She m__rks our homework at school.

She_____ { have } meetings at school.

&

5 3 , B At Miss Lee
i 3

(listen) to music.




5. Give an “entry point” (Tomlinson, 2014) to invite students to learn.
For example, circling the answer (in Figure 1) is an easy way to get
students starting to do the task in the lesson.

6. Offer options to students to express their ideas. Figure 2 displays
how students answered the questions—i.e. they gained alternatives
to draw pictures and/or to write.

Figure 2: Offering options to express students’ ideas

School material

7. Use real-life examples to explain and to arouse students' interest
in learning.

8. Highlight the words/terms, e.g. colouring and/or enlarging some
parts of word characters to help students’ reading.

9. Make use of music and/or video clips to recap and to extend some
points of issues for discussion.

10. Play games through the learning process to create group dynamics.

References:

« Tomlinson, C. (2014). The Differentiated Classroom: Responding to the Needs of All
Learners (2nd ed.). Alexandria, VA: Association for Supervision Curriculum Development.

« Tomlinson, C. (2017). How to Differentiate Instruction in Academically Diverse Classrooms
(3rd ed.). Alexandria, VA: Association for Supervision Curriculum Development.
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Note: Thanks to Dr Siu Fung LIN for the following article*, published in its original image format. * REZ3ZkR

EFFECTIVE INTERVENTIONS FOR CHILDREN WITH EMOTIONAL & BEHAVIOUR DIFFICULTIES:
A PRACTICAL GUIDE FOR TEACHERS
The following model of emotional and behaviour management was devised by

adopting Bronfrenbrener’s ecological model as a framework, and an eclectic approach
in counselling for teachers’ reference.

Please note the sequence of intervention stages. — Dr Siu Fung LIN, PhD AFBPsS —
Chartered Psychologist

PREPARATION STAGE

1. Know thy child — from the child’s perspective:

Engage in Active Listening: Listen to the child's concerns, fears, and feelings
without judgement. Validate their emotions to show understanding and
empathy.

2. Understand the child — in context & from different angles

Carry out Observations. Monitor the child's behaviour closely in different
environments to identify the A-B-Cs = any patterns, triggers, or specific
situations that might lead to emotional or behavioural difficulties.

Suggestions: observe their behaviour in classes with different teachers; observe
their behaviour during recesses, changing class and afterschool.

3. Consult with Professionals:

a. Work with psychologists, therapists, or counselors /school social workers
who specialize in child behaviour. They can provide valuable insights and
suggest effective strategies.

b. Work with psychiatrists and nurses in addition to psychologists with Ml &
ADHD cases.

4. Collaborate with Parents: Keep an open line of communication with the child's
parents.

a. Parents are significant sources of insight into their child's emotions and
behaviour;

b. Involve parents in reinforcement strategies being adopted in school for
their child; and,

c. Help parents become *“educated” in adopting proper and consistent,
helpful parenting at home.

Dr. S. F. Lin, PhD AFBPsS Chartered Psychologist
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IMPLEMENTATION STAGE— WORKING WITH THE CHILD

5. Relationship building-

a. Encourage Expression: Encourage the child to express their feelings through
talking, drawing, writing, or other forms of expression. Show appreciation
for their efforts!

b. Provide £motional Support. Show empathy & understanding. Let the child
know that it's okay to express emotions & that you're there to support them.

c. Coping Strategies: Help the child to develop techniques for managing their
emotions, such as breathing exercises, physical activities, or creative outlets.

d. Celebrate improvements, no matter how small, to boost the child's
confidence and motivation.

6. Modify Learning Materials: Adapt assignments or tasks to match the child's needs
and capabilities;

7. Peer Support: Use peer support strategies, like buddy systems, to help the child
feel included and understood;

8. Develop a Behaviour Plan: Based on observations and consultation with
professionals and parents, create a behaviour plan tailored to the child's needs.
The Behaviour Plan should include:

a. Clear expectations (target behaviour).
b. Strategies for managing difficult behaviours (learn & unlearn).

c. Positive reinforcement for good behaviours.

9. Be Consistent and Persistent. Establishing a regular routine can provide a sense
of security and predictability, which can help the child manage their emotions
and behaviours. Implement these routines consistently and persistently!

10. Regularly Review Progress:

a. Team meetings—> Regularly discuss the child's progress with all involved
parties, including teachers, parents, and other professionals.

b. Celebrate improvements, no matter how small, with teachers, parents and
other personnel involved to keep the ball rolling.

Dr. S. F. Lin, PhD AFBPsS Chartered Psychologist
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