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How do we identify the reasons for the failure of ‘individual 
education plans’ targeting academic performance? What are the 
improvement methods?

The ineffectiveness of students’ learning plans may stem from the 
following reasons:

Knowledge aspect: Goals are set too high, so students may lack 
the confidence to achieve the goals and thus give up. Therefore, 
teachers may raise expectations gradually, for example, by setting 
dictation test targets like ‘15 → 25 → 25 → 45 → 55 → 65’ instead of 
jumping from ‘15’ to ‘65’.

Skills aspect: Teachers may have taught too quickly, not allowing 
students enough time to understand the learning content. Hence, 
teachers may break down knowledge points into smaller parts, 
teaching a little new knowledge at a time and giving students 
enough time to grasp and digest the learning content.

Attitude aspect: Students may not understand why they must 
study so hard, leading to a lack of motivation to persist in learning. 
Teachers must understand students’ personalities, interests, 
values, family backgrounds, etc., to help them find the motivation 
to continue their studies.

To help students succeed, we should first let them experience success. 
Teachers can express appreciation for students’ hard work, provide 
tangible rewards or use supportive strategies like ‘reference points’ to 
help students feel successful.

‘Reference points’ is a simple and effective strategy that can 
be used to encourage less able students, aiming to boost their 
learning motivation.

Implementation: Since schools typically use a ‘deduction system’ 
for grading, teachers mark dictations in red ink as usual, and 
meanwhile, let teaching assistants or student leaders help less able 
students count the correct words, assign points for each correct 
word and record the total in blue ink (an ‘addition system’). This 
encourages less able students to be more motivated to answer 
questions during each test.
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範疇三︰行為與情緒

程秀雯校長

如何根據緩急輕重來決定處理問題的優先次序？

同工可按以下次序處理問題︰

與生命危險有關的學生問題；

影響許多人的問題；

影響深遠的問題；

影響少數人的問題。

如何支援壓力過大的學生？

當學生承受過大的壓力、有行為與情緒問題時，同工應該先了解背後
的原因。通常而言，可以從三方面來分析：

壓力源：令人產生壓力的事物和處境。

壓力感：壓力源引發壓力感；而壓力感的大小取決於個人對壓力
源的重視程度、對有關事物和處境的管控能力以及對自己的期望
大小。

壓力反應：不同程度的壓力感，會引致不同的壓力反應。這些壓力
反應會在生理、心理、認知、情緒等方面表現出來。

了解問題背後的原因之後，同工可引導學生找出處理壓力的方法，
例如︰

在適當的場合給學生合理的宣洩機會；

1.

2.

3.

4.

1.

2.

3.

1.
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Category Three: Behaviour and Emotions

Principal Ching Sau Man

How do we prioritise problems based on urgency and importance?

Colleagues can address issues in the following order:

Problems involving a student’s life-threatening situation;
Issues affecting a large number of people;
Problems with far-reaching consequences;
Issues impacting a small number of people.

How do we support students under excessive stress?

When students are under significant stress and display behavioural or 
emotional issues, colleagues should first understand the underlying 
causes. Typically, this can be analysed from three perspectives: 

Stressors: The events and situations that cause stress. 

Stress perception: Stressors trigger stress perception; the level of 
stress perception depends on how much importance the individual 
places on the stressor, their ability to manage the situation and 
their expectations of themselves. 

Stress response: Varying levels of stress perception lead to different 
stress responses, manifesting physiologically, psychologically, 
cognitively and emotionally. 

After understanding the underlying causes, colleagues can guide 
students to find ways to cope with stress, such as: 

1.
2.
3.
4.

1.

2.

3.

Providing appropriate opportunities in suitable situations for 
students to express themselves; 

1.
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讓學生選擇適合自己的方法舒緩情緒；

鼓勵學生透過說話表達自己的需要和感受，例如以「我覺得⋯⋯，
因為⋯⋯，我想⋯⋯」（以下簡稱「我的信息」）為基本結構表達
自己的想法。

如何訓練學生透過說話表達需要和感受？

預先教導學生使用「我的信息」句式來表達自己的需要和感受，並
且把這個句式張貼在課室內，指導全班學生使用；

安排學生進行角色扮演，創造使用「我的信息」句式的機會；

當學生在課堂上或在家中遇到不如意的事情時，老師或家長可以即
時引導他使用「我的信息」句式來表達自我；

不如意的事件發生後，老師或家長可以在事發地點安排學生與相關
的人「重演」事件，作出應有的行為並說出合宜的句子。

2.

3.

1.

2.

3.

4.
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Allowing students to choose suitable methods to relieve their emotions;

Encouraging students to express their needs and feelings verbally, 
using a structure like ‘I feel... because... I want...’ (hereinafter referred 
to as ‘I-messages’).

How do we train students to express their needs and feelings verbally?

Pre-teach students to use the ‘I-messages’ structure to express 
their needs and feelings, and display this structure in the classroom 
for all students to use. 

Arrange role-playing activities in order to create opportunities for 
using ‘I-messages’. 

When students encounter unpleasant situations in class or at 
home, teachers or parents can immediately guide them to express 
themselves using the ‘I-messages’ structure. 

After an unpleasant event, teachers or parents can organise a 
‘replay’ of the incident at the location, allowing students and related 
people to exhibit appropriate behaviour and use suitable language.

1.

2.

3.

4.

2.

3.

. . .
. . .



1

2

3

42

如何幫助情緒激動的學生冷靜下來？

老師陪伴情緒激動的學生；

用冷靜的語調跟學生說話；

與學生一起數數（1 至 20）。

中途可提問數至何數，例如：「1⋯⋯2⋯⋯3⋯⋯4⋯⋯『4』之後 
到什麼？對了，『5』！（註：老師可以代學生回答）⋯⋯6⋯⋯7 
⋯⋯8⋯⋯『8』之後到什麼？對了，『9』！⋯⋯10⋯⋯11⋯⋯12 
⋯⋯13⋯⋯『13』之後到什麼？對了，『14』⋯⋯15⋯⋯16⋯⋯17 
⋯⋯18⋯⋯19⋯⋯20。讓我們再重新數一次。」

大約數三次「1 至 20」（期間學生會開始跟著老師的口型說出數字，
他的情緒也會漸漸平復下來）。

學生的情緒稍為平復些之後，老師可以口頭鼓勵他回課室或座位。

如果學生意識到自己剛才因情緒激動而失儀，他可能會因此而感到
尷尬。老師可以邀請一位同學或另一位熟識他的老師陪他回課室或
座位。

當學生的情緒平復後，老師要安排一個時間對學生進行輔導，幫助
他理性地計算代價，引導他說出情緒失控可能會導致的後果。老師
可以這樣提問：

1.

2.

3.

4.

5.

6.

7.

8.

你是否可以承擔得起這個後果？
有必要這樣做嗎？
有沒有其他方法更可行？
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How do we help students calm down?

Accompany the emotionally agitated student. 

Speak to the student in a calm tone. 

Count numbers with the student (from 1 to 20). 

During counting, intermit tently ask what comes next, e.g. 
‘1...2...3...4... what comes after “4”? That’s right, “5”! (Note: The 
teacher can answer the question on behalf of the student.)... 
6...7...8... what comes after “8”? That’s right, “9”!... 10...11...12...13... 
what comes after “13”? That’s right, “14”... 15...16...17...18...19...20. 
Let’s start counting again.’

Repeat counting from 1 to 20 about three times—during which the 
student will start to follow the teacher’s lip movements and say the 
numbers, and their emotions will gradually calm down.

Once the student is somewhat calmer, the teacher can verbally 
encourage them to return to the classroom or their seat.

If the student feels embarrassed about their earlier emotional 
outburst, the teacher can invite a classmate or another familiar 
teacher to accompany them back to the classroom or their seat. 

After the student has calmed down, the teacher should arrange 
a time for counselling to help the student rationally consider the 
consequences of their actions and guide them to articulate the 
potential outcomes of losing control. The teacher might ask: 

1.

2.

3.

4.

5.

6.

7.

8.

‘Can you bear the consequences of this?’ 
‘Is this necessary?’ 
‘Are there more feasible alternatives?’
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範疇四︰課後支援

程秀雯校長

如何進行有效的校本加強輔導？

許多學校都把課後支援的課程外判給校外的服務機構。其實，培訓校內的
老師，讓他們為學生提供課後加強輔導，可能更能切合學生及學校的需要。

有效的校本加強輔導可以包括：

與初小適應有關的項目（例如寫手冊、收拾書包和抽屜、管理視藝堂的
枱面、妥善使用畫筆和其他畫具等等），這對於專注力不足或有讀寫障
礙的學生有一定的幫助；

與執行能力、自信心、社交等有關的培訓課程；

語文科和數學科的基礎學習；

其他有助於學生改善學習或行為表現的項目。

1.

2.

3.

4.
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Category Four: After-School Support

Principal Ching Sau Man

How do we conduct effective school-based tutoring?

Many schools outsource after-school support programmes to external 
service providers. However, training internal teachers to provide after-
school tutoring might better meet the needs of students and the school.

Effective school-based tutoring can include:

Programmes related to early primary school adaptation—such as 
writing class diaries, packing school bags and drawers, managing 
art room desks and properly using brushes and other art tools—
benefit students with attention deficits or dyslexia.

Training courses on executive function, self-confidence, social  
skills, etc.

Basic learning in Chinese and Mathematics.

Other programmes that help to improve students’ learning or 
behaviour performance.

1.

2.

3.

4.
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如何使與學術有關的校本加強輔導更有效？

為了讓教學更有效，並加強教師專業的培訓—— 尤其是當教師更�
時—— 學校可設立教具庫。以下是教材套的放�建議和檢視�單的
範例：

How do we make academic school-based tutoring more eff ective?

Schools can establish a teaching materials library to enhance teaching 
eff ectiveness and strengthen professional teacher training, especially 
during staff  transitions. Here are suggestions for storing teaching kits 
and examples of review checklists (in Chinese only):
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在進行課後支援時，如何有效管理秩序？

有效管理秩序，能讓學生學習尊重老師，提升專注力。這能減少危機
的出現。

如果是學習支援助理老師負責帶隊，以下是管束學生行為和管理秩序
的建議：

集隊／上樓梯：

老師在前，學生在後

學生要有固定的排位

學生要保持安靜

若無健康或安全方面的特殊需要，學生不宜扶著扶手上下樓梯

讓最需要注意的學生排在前頭，安排一位組長在最後

上課前先敬禮／開課前先評講及重申規則：

老師評講學生上一堂的表現

老師查問組長隊伍後排同學的表現，老師評講學生今日集隊及
上樓梯的表現

老師重申課堂要點

下課前評講的要點：

老師評講學生今堂的表現及總得分

老師可以即時給獎勵或加特別分（用作鼓勵即時改進行為及有
進步的學生）

下樓梯／放學的要點：

與上樓梯的要求相同

走到樓層地下最後一級樓梯時，學生要向老師敬禮及說再見，
在老師批准後才可離開去集隊放學

1.

2.

3.

4.

a.

b.

c.

d.

e.

a.

b.

c.

a.

b.

a.

b.
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How do we effectively manage order during after-school support?

Effective order management allows students to learn to respect 
teachers and improve their focus, reducing the occurrence of crises.

If the learning support assistants are in charge, here are some 
suggestions for managing student behaviour and maintaining order:

Gathering & going upstairs:

Teachers at the front, students at the back;
Students should have fixed positions in the line;
Students should remain quiet;
Unless there are specific health or safety needs, students 
should avoid holding the handrails when going up and down 
the stairs;
Place the students who need the most attention at the front, 
with a team leader at the end.

Salute before class & evaluate and reiterate rules before class starts:

Teachers assess students’ performance in the previous class;
Teachers ask the team leader about the performance of students 
at the end of the line and comment on the students’ behaviour 
during the line-up and going upstairs;
Teachers reiterate critical points for the class.

Critical points for evaluation before dismissal:

Teachers comment on students’ performance and overall scores 
in the current class;
Teachers can immediately give rewards or extra points (to 
encourage immediate behavioural improvements and progress).

Critical points for going downstairs & dismissal:

The same requirements as going upstairs;
When reaching the last step of the ground floor, students 
should salute the teachers, say goodbye and only leave for the 
assembly after the teachers’ approval.

1.

2.

3.

4.

a.
b.
c.
d.

e.

a.
b.

c.

a.

b.

a.
b.
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範疇五︰家長支援

程秀雯校長

約見家長商議如何處理學生問題時，老師要注意哪些事宜？
家長被老師約見時，通常會感到緊張、內疚、慚愧或憤怒，因而可能
會有自我辯解、推卸責任、維護子女等反應，甚至會有一些負面情緒
或態度，乃至質疑校方的處理手法或責怪校方處理不當⋯⋯這些都源
於個人的防衛機制。所以老師約見家長時，要讓家長明白，會面是為
了加強家校合作，而雙方的共同目標是協助學生應對當前的困難。

如何進行一次有效的家長面談？

老師致電約晤家長時，要說明見面的目的是商量如何一起協助學
生，減少家長的焦慮感。

見到家長後，老師可以先關心家長，也可以讚賞學生的優點、取得
進步的方面以及曾經付出的努力。如果學生的表現欠佳，老師亦可
以敍述學生在校園內的日常生活，讓家長體會到老師對學生的正面
態度。

然後，老師可開始聚焦事件，說明學校的跟進方案，讓家長體會到
學校的積極態度及正面期望。

接著，老師可邀請家長在家中參與跟進方案。這是一種「賦權」的
方式，讓家長體會到自己也有能力處理子女的問題。

會面完結前，老師可與家長相約下次見面的時間。這樣做可增強家
長的忍耐力，因為他們在管教子女方面若遇到困難或煩惱，可等待
下次面晤時向老師表達。

1.

2.

3.

4.

5.
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Category Five: Parental Support

Principal Ching Sau Man

How do we handle meetings with parents to discuss student issues?

When parents are invited to meet with teachers, they often feel 
nervous, guilty, ashamed or angry. This can lead to defensive reactions, 
such as self-justification, shifting blame or protecting their child, 
and may even result in negative emotions or attitudes, including 
questioning the school’s handling of the situation or blaming the 
school for improper handling. These responses stem from personal 
defence mechanisms. Therefore, when meeting with parents, teachers 
should make it clear that the meeting aims to strengthen home-school 
cooperation and that both parties share the common goal of helping 
the student address current difficulties.

How do we conduct an effective parent meeting?

When calling to arrange a meeting with parents, teachers should 
explain that the purpose of the meeting is to discuss how to assist 
the student together, thereby reducing parents’ anxiety.

Upon meeting the parents, teachers can first express concern 
for the parents and praise the student’s strengths, progress and 
efforts. If the student’s performance is unsatisfactory, teachers can 
describe the student’s daily life at school, allowing parents to sense 
the teacher’s positive attitude towards the student.

Then, the teacher can focus on the issue, explaining the school’s 
follow-up plan and helping parents appreciate the school ’s 
proactive attitude and positive expectations.

Next, the teacher can invite parents to participate in the follow-up plan 
at home. This is a form of empowerment, enabling parents to realise 

1.

2.

3.

4.
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如何有效處理家長查詢或投訴？
如果家長來電查詢或投訴，教職員可以用簡表（可參考下圖）把資�
記錄下來。該表格可附註教職員回應家長時所用的講稿，以便日後切
實跟進。

附錄：老師與家長聯絡時所用的講稿範例

請問 XXX 同學的家長在嗎？

我是 XX 同學的老師，我姓 X。

因為 XX 同學……，我和 XXX 老師想與你討論協助 XX 同學的計劃。

我留意到他平日……（優點），我和 XXX 老師很希望與你一起想
辦法協助他。請問你可否於 XX 月 XX 日 XX 時到校見面？

謝謝你，你到校後，請到……找我，到時見。
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that they also have the ability to address their child’s problems.

Before concluding the meeting, the teacher can schedule the next 
meeting with the parents. This approach can enhance parents’ 
patience, as they can look forward to expressing any diffi  culties or 
concerns about disciplining their child during the next meeting.

How do we eff ectively handle parental enquiries or complaints?

If parents call with enquiries or complaints, staff  members can use a 
simple form (refer to the example below) to record the information. The 
form can include a script that staff  members use when responding to 
parents, which can facilitate practical follow-up.

Appendix: Example script for teachers when contacting parents
Hello, is this the parent of 　　　　 (the teacher’s name) speaking?

I am Mr/Ms 　　　　 (the teacher’s name), the teacher of 　　　　 (the 
student’s name).

Because of 　　　　 (issue) of/by 　　　　 (the student’s name), Mr/Ms 
　　　 (the second teacher’s name) and I would like to discuss a plan to 

assist 　　　　 (the student’s name) with you.

I have noticed that he/she usually 　　　　 (positive trait) and Mr/Ms 
　　　　 (the second teacher ’s name) and I would like to work with 
you to find ways to support him/her. Could you come to the school on 
　　　　 (day) 　　　　 (month) at 　　　　 (time) for a meeting?

Thank you. Please come to 　　　　 (location) to fi nd me when you arrive 
at the school. See you then.

5.
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10 Tips for Integrating Diff erentiated 
Instruction Principles in Learning and Teaching

Dr Leung Sheung Kwan, Sharon

Diff erentiate curriculum content, process of learning and teaching, 
and products according to students’ diff erent profi les (Tomlinson, 
2017). It is important for teachers to uphold the rationale of 
differentiating varied levels of subject content to match different 
abilities/styles of students in learning.  

Plan the lesson objectives in alignment with the learning outcomes 
according to the scheme of work. 

Prepare diff erent activities, tasks and assignments for individual as 
well as group learning of students.  

Vary the design of worksheet, as illustrated in Figure 1, to help 
students achieve the tasks.                                                    

1.

2.

3.

4.

只有英文�
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Give an “entry point” (Tomlinson, 2014) to invite students to learn. 
For example, circling the answer (in Figure 1) is an easy way to get 
students starting to do the task in the lesson. 

Off er options to students to express their ideas. Figure 2 displays 
how students answered the questions—i.e. they gained alternatives 
to draw pictures and/or to write.                      

Use real-life examples to explain and to arouse students’ interest 
in learning. 

Highlight the words/terms, e.g. colouring and/or enlarging some 
parts of word characters to help students’ reading.

Make use of music and/or video clips to recap and to extend some 
points of issues for discussion.

Play games through the learning process to create group dynamics.

5.

6.

7.

8.

9.

10.
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Note: Thanks to Dr Siu Fung LIN for the following article*, published in its original image format. * 只有英文�
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多元學習 EASY GO（教師�）
Tips on Diversity Management (for Teachers)

賽馬�「校本多元」計劃獲�港賽馬�慈善信託基金�助，�為第一期（2018-2021
年）�第二期（2021-2024 年）。計劃邀�了�港多所中小學以��殊學校參與其中，
�合不同的教�專�，建立�發展校本多元管理模式，在「學生�據」、「適異教學」
與「學習支援」這三個範疇內，提升學校�教師照�學生學習多樣性�培�多元人才
的�力，幫助學生更�意義地學習。
The Jockey Club “Diversity at Schools” Project, funded by the Hong Kong Jockey Club Charities 
Trust, is divided into two phases: the fi rst phase (2018-2021) and the second phase (2021-2024). 
The project has invited many primary and secondary schools, as well as special schools, in Hong 
Kong to participate. It gathers various educational professionals to establish and co-develop 
a school-based diversity management model. Within the three initiatives of ‘Student Data’, 
‘Differentiated Instruction’ and ‘Learning Support’, the project aims to enhance the capacity 
of schools and teachers to cater for learner diversity and to nurture diverse talents, thereby 
helping students to learn in a more meaningful manner.




