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Differentiated Instruction (DI) Team
Teachers’ self-reflection checklist on Differentiation Practices

You may have practised Differentiation in your classes, such as adjusting the teaching goals and
curriculum, allowing flexible instructions, and redesigning assignments and assessments.

This checklist is meant to help you identify which Differentiation elements are frequently used in your
teaching, and which ones are rarely explored. Based on your results, you may consider using these
specific Differentiated Instruction (DI) Strategies.

Reviewing your existing practices allows you to evaluate which strategies are the right fit for your
class, with your readiness, capacity, and needs in mind. One key reminder on expanding your teaching
repertoire is to “start small, but start”.

Read the statements below. Put a v"against the boxes that most closely describes the extent to which
you use the practice in your classroom.

(1 = Never/Almost Never; 2 = Seldom; 3 = Sometimes; 4 = Frequently, Consistently)

Differentiation Practices Level of Usage
1|23 ] 4

Curriculum

1. I review the official curriculum academic standards before | determine
a curriculum unit’s goal or the objectives for a lesson.

2. | adopt school-based curriculum design whenever there is space and
opportunity.

3. ladjust the scope and coverage of curriculum even for the students
who need to attend public examination.

4. | determine the assessments that I will use before | plan my unit
activities so that there is alignment between curriculum, assessment
and instruction.

5. lensure that all student tasks and products focus on clearly stated
learning goals and objectives.

Instructional Planning

1. | pre-assess students to determine their readiness for each new unit or
series of lessons.

2. luse ongoing (formative) assessment to adjust my instructional plans
to respond to differing learning needs.

3. luse assessment data provided by school and HKEAA / EDB to
inform my instructional planning.

4. 1 gather information about my students’ interests in curriculum topics.

5. T'am clear about my students’ learning preferences and their unique
talent (Multiple Intelligences).
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Flexible Instruction

1.

| am prepared and confident to arrange different kinds of assessment
tasks for students to best reflect students’ learning outcomes.

2.

| use a variety of instructional strategies in my teaching.

3.

| am clear about the theoretical underpinnings and rationale when
making professional decision on what instructional strategies to be
adopted in my unit / lesson design.

| engage all my students in challenging learning experiences based on
their specific needs.

| adjust instantly the pace and choice of instruction to suit students’
learning needs in classroom.

| keep in mind that not everyone is doing the same thing on the same
day everyday when | design my lessons.

| provide additional time, instruction, support, materials, etc. to
students based on their specific needs.

I adjust curriculum topics and learning tasks to best meet my students’
needs.

| do best to ensure challenging learning experiences for students.

10.

I match resources to my students’ level of knowledge about a
curricular topic.

11.

I maximize choice in topics, processes or products to motivate my
students.

12.

I use tiered assignments to match students with ‘just right, right now’
tasks based on their learning needs.

13.

I offer tasks that reflect my students’ learning interests / preference.

14.

| design tasks based on student readiness — some students need more
time, instruction, practice. Others are ‘there’ early.

15.

| design tasks reflecting different learning preferences (Multiple
Intelligences).

16.

| plan and use flexible grouping in my classroom to organize students
by their instructional needs.

17.

I recognize students’ unique competence and adopt cooperative
learning modes to maximize their interactions to allow best learning
effectiveness.

18.

| adopt student-centred learning and teaching to allow me more time to
do ‘in-class assessment’ with students when they are attempting the
learning tasks.

19.

| use a variety of ways to group my students (e.g. by interest,
readiness, learning preference) so that they can learn from each other.
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My Next Steps in Differentiation - Reflection
1. Differentiation strategies | most frequently use:

Reasons for the choice:

2. Strategies | rarely or never use:

Reasons:

Modified by Dr Eva Chan, Faculty of Education, HKU, and adapted from Heacox, D. (2009). Making
differentiation a habit: How to ensure success in academically diverse classrooms. Free Spirit
Publishing Inc., Minneapolis, MN. (pp. 13-14).

Finalised by Jockey Club “Diversity at Schools” Project.




