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Background of 
Inclusive Education 

Practices



• From segregation approach to inclusive approach

• Segregation approach

- Separate students with special educational needs (SENs) from 

mainstream schools

- Provide additional learning support and resources in special 

schools

- Degrade SEN students and deprive them of equal educational 

opportunities and participation in the community

Diversity Management Worldwide



Diversity Management Worldwide

• Inclusive approach

- Emphasise equity of access and full participation

- Respect individual differences and maximise learner potentials

- Support measures in three major strands: (i) early identification and

intervention; (ii) teacher professional development; (iii) funding

support



• Pivotal role of SEN coordinators and teachers in identifying  
SEN students

• The UK: SEN coordinators determine support services to SEN 
students (Gov.UK, 2019).

• Hong Kong: Student Support Teams (SSTs) develop Individual 
Education Plan (IEP) for each SEN student (Education Bureau, 
2014).

Early Identification and Intervention



• Mainly students’ academic results in the WebSAMs database 
system in Hong Kong

• Restricted access to SEN students’ information

• A need for a centralised school-based SEN student database

Early Identification and Intervention



Implications for Effective IE Practice

To develop a database containing all students’ academic and non-
academic information 

- Personality traits

- Behaviours

- Strengths and weaknesses

- Learning styles

- Specific types of learning and / or physical difficulties

- Co-curricular activity records



• Pre-service training

- Compulsory modules on educating SEN students

(e.g., Hong Kong, Taiwan & UK)

- Different requirements in training hours and practicum

• In-service training

- Taiwan: Six-day introductory course on special education

- Taiwan and the UK: Joint SEN learning clusters and online resource platform

- Hong Kong: Basic, Advanced and Thematic (BAT) courses

Teacher Professional Development

Legislative Council Secretariat (2019)



• Failure to reach the BAT targets (Audit Commission, 2018)

• Lack of time and incentive to complete the BAT courses (Legislative 

Council Secretariat, 2019)

• Misconception about materials design for IE practice (Chan & Yuen, 2015)

• Lack of confidence in catering for learner diversity (Wan, 2017)

• Mainly remedial support to struggling learners (Brighton et al., 2005)

Teacher Professional Development



Implications for Effective IE Practice

• Emphasise the application of differentiated instruction (DI) 
strategies (Wan, 2017)

• Embed training opportunities into regular school practice (Wan, 
2017)

• Promote cross-school collaboration (Ainscow, 2014; Wan, 2017)



• Funding use in professional training programmes, on-site mentoring

services and employment of additional manpower to assist 

classroom teaching and management

• Learning Support Grant to 

implement a three-tier support 

model in HK (Education Bureau, 

2014)

Funding Support



• Some schools may be ineffective in deploying additional financial 
resources. 

• 45 schools returned unused amount (approximately HK$ 3.4 
million) to the government in 2011-12 (Legislative Council 
Secretariat, 2014).

• Some classroom learning assistants (CLAs) were used to perform 
administrative duties (Chan & Yuen, 2015).

Funding Support



Implications for Effective IE Practice

• Importance for regular monitoring and evaluation of funding use (Meijer 
& Watkins, 2019)

• Clarification of the roles of CLAs to teachers and CLAs to encourage 
various collaborative teaching modes in classrooms (Ainscow, 2000; 
Chan & Yuen, 2015)



Theoretical 
underpinnings



Leading from the Middle (LfM)

• LfM in the "ESGA" Project (Heagreaves & Braun, 2012)

-school board leaders from the middle as dynamos of system-wide change

• LfM re-conceptualised (Hargreaves, Shirley, Wangia, Bacon, & D’Angelo, 2018) 
-more than a middle-tier
-more profound meaning
-learning 
-well-being
-identity

-three basic components
-philosophy
-structure
-culture

• An infrastructural approach (Fullan, 2009)



A philosophy of 
the heart of 
practice

LfM is inclusive and responsive

Student learning, well-being and identity are 
the centre of classroom practices

Teaching and learning are the core of 
education reform

Provoke teacher reflection and value teacher 
voices



• A structure of interdisciplinary teams, committees and network boards

-inclusive and participatory for all

-joining in the middle

-no hierarchy

• Collaboration between professional teams and teachers

-consultants

-instructional mentors

-SEN specialists 

• Work for student well-being

-manage, organise and analyse differentiated instruction (DI)

-co-develop teaching materials and assessment strategies

-improve students’ academic learning, behavioural performances and self-efficacy

A structure of interdisciplinary teams and committees



A culture of collaborative professionalism,
trust and empowerment

Teachers and 
professionals work 

together for the 
wellbeing of all 

students

Professional Learning 
Communities 

(PLCs) built both within 
a school and between 

different schools 

Trust exists and funds 
granted

Both students and 
teachers empowered



Student learning,
well-being & identity

Early detection 
and greater 
support for 
learners with
special needs

Student-focused 
involvement in
Individual
Education Plan
(IEP)

Collaboration 
between teachers,

special education 
and curriculum 
consultants

Cross-sector

collaboration 
and professional 
learning 
communities 
(PLCs)

Data-based 
instruction

Pedagogical documentation 
using new technologies for
analysis, sharing and 
planning forward

Differentiated 
Instruction (DI)

Implications of Lf M
(Hargreaves & Braun, 2012;

Hargreaves et al., 2018)



This Project: An asset-based 
"Management for Diversity" 

model



An Asset-based Management for Diversity Model



Profiling diversity

• To identify student backgrounds and characteristics

• A database system of student information

• A resource bank for Differentiated Instruction (DI) (Tomlinson,2013)





Maximising choices

• An inventory of DI strategies

• To develop the capacities of teachers and students

• Teacher professional development on DI 

• Cross-sector collaboration





Facilitating collaboration

• To ensure successful implementation of maximising choices

• Funding for employing CLAs

• Training of CLAs

• Roles of CLAs



https://www.youtube.com/watch?v=sreXfmzKwoo&feature=emb_logo

Three interrelated 
strategies

https://www.youtube.com/watch?v=sreXfmzKwoo&feature=emb_logo


Research Methodology



Research questions

1.What is the change, if any, in different stakeholders’ (school leaders, teachers
and students) awareness of DM principles?

2.What is the change, if any, in schools’ policies and administrative culture?

3.What is the change, if any, in teachers’ practices?

4.What is the impact of the above changes on students’ learning capacity and
well-being?



Research design
• A “Developmental Evaluation” approach

• A longitudinal case study

• 2 lab schools

• Year 1, 2 & 3

• 4 network schools

• Year 2 & 3

• 5 transfer schools

• Year 3



Data collection methods

• pre- and post-intervention questionnaires

-school leaders (Principal, Curriculum Leaders), teachers, CLAs and students

• pre- and post-intervention interviews

-individual semi-structured interviews: school leaders

-focus group interviews: teachers, CLAs and students

• non-participant observations

-co-planning meetings, try-out lessons and post-lesson co-reflection meetings

-PLC activities

• documents and artefacts

-lesson plans, teaching materials and sample student work



Preliminary findings



Changes in different stakeholders’ DM awareness

Pre-project questionnaires

Mean (SD)

Post-project questionnaires

Mean (SD)

School leaders 3.89 (.60) 4.38 (.70)

Curriculum leaders 3.80 (.68) 3.83 (.90)

Teachers 3.06 (.99) 4.07 (.57)

CLAs 3.69 (.75) 4.23 (.44)

Table 1. Awareness of Diversity Management



Changes in school leaders

Table 2. School leadership in DM

Pre-project 

questionnaires

Mean (SD)

Post-project 

questionnaires

Mean (SD)

I lead different teaching departments to 

formulate school-based diversity management 

policies and implementation plans.  

3.89 (.33) 4.43 (.49)

I encourage different teaching departments to 

provide more choices for students, so as to 

cater for their diverse learning needs. 

4.56 (.53) 4.38 (.70)

I regularly evaluate the development of 

curriculum, teaching materials, instruction and 

assessment which aim to cater for learner 

diversity.  

3.88 (.35) 4.14 (.64)



My role lies in empowering curriculum leaders in the 

implementation of differentiated instruction. I empower the 

curriculum leaders by equipping them with pedagogical 

capabilities through on-site professional support from QSIP 

officers, with recognition through my appreciation of their 

efforts in school sharing sessions and with decision-making 

authority in lesson observation and post-observation 

debriefing arrangements. If I give them sufficient resources 

and opportunities for professional development, I believe they 

can lead their team members to implement the innovation well.Principal of School 1; interview



Changes in curriculum leaders 

Pre-project questionnaires

Mean (SD)

Post-project questionnaires

Mean (SD)

I lead subject teachers to design curriculum 

plans that cater for learner diversity. 

3.87 (.74) 4.00 (.58)

I coordinate subject teachers to discuss 

instructional designs that cater for learner 

diversity. 

4.00 (.65) 4.17 (.69)

I regularly evaluate subject teachers’ teaching 

materials which aim to cater for learner 

diversity. 

3.60 (.99) 3.83 (.90)

I regularly evaluate subject teachers’ 

assessment practices which aim to cater for 

learner diversity.

3.53 (.74) 3.50 (.76)

Table 3. Curriculum’s leadership in DM



In the past, we mainly considered students’ abilities when 

designing a lesson. For example, we designed different 

versions of worksheet for high, medium and low ability groups 

of students, which was from the teacher’s perspective. However,

our perspective has been changed now. We will further observe 

students’ learning styles and needs in order to help students to 

handle their difficulties, which is more from the student’s 

perspective.

Chinese Language and 

Liberal Studies Curriculum 

Leaders of School 3; 

interview



I learnt how to effectively lead co-planning meetings. Before co-

planning meetings, I met my team members to identify the topics 

we found hard to teach. During the meeting, we discussed our 

difficulties and our prepared teaching materials with the school 

development officer. This arrangement was useful in seeking 

timely pedagogical support because the officer could comment 

on our materials during the meeting and showed us the 

materials prepared by other schools to inspire our pedagogical 

design.

Curriculum Leader 2 of School 1;

interview



Changes in teachers

Pre-project questionnaires

Mean (SD)

Post-project questionnaires

Mean (SD)

I understand my students’ diverse needs. 3.96 (.68) 4.07 (.25)

I can set teaching objectives according to 

students’ different abilities and needs. 

3.58 (.58) 3.60 (.49)

I can select teaching content according to 

students’ different needs. 

3.74 (.49) 3.80 (.40)

I can design instructional activities 

according to students’ different needs.

3.63 (.61) 3.73 (.44)

I encounter difficulties when trying to let 

students demonstrate their learning 

outcomes in different ways. 

2.93 (.74) 3.14 (.91)

I think collaborating with Classroom 

Learning Assistants (CLAs) can enhance my 

capacity to cater for learner diversity. 

4.08 (.80) 4.20 (.75)

Table 4. Teachers’ practices regarding DM



After participating in the project, I realise that my awareness of 

differentiated instruction was strengthened. I will try to think 

about the method to encourage students’ motivation. For 

example, we will optimise the assignment design to help 

students to achieve the learning outcomes more effectively. 

Especially in skill-based curriculum, we will focus on skill-

training by providing varied options in topics and learning 

modes.

Teacher 2 of School 5;

interview



We also found that subject teachers have 

improved their capabilities and confidence 

in implementing differentiated instruction 

and catering for learner diversity.Chinese Language and 

Liberal Studies Curriculum 

Leaders of School 3; 

interview



Changes in students 



Generally speaking, students have become more active in 

class, especially those who have better thinking ability. 

This is because we’ve adopted a teaching design that 

focuses on different questioning modes, and we’ve tried to 

ask more in-depth questions. In this way, students, 

especially those who have more common knowledge, know 

more about the topic of the lesson, and are more eager to 

express themselves, become really engaged and are more 

willing to answer the questions.

Teachers of School 3;

interview



Teacher 2: In fact, the students have made progress in their assignments and 

their performances are satisfactory...

Teacher 3: In Class C, I think they’ve made a little progress in participation, but 

their ability to write and answer questions has improved. Due to relatively lower 

ability, of course, some students were just lazy, and their writing was very weak 

at the beginning. However, now students are generally able to write more, or 

maybe they’re more motivated. I mean, at least they’re willing to write something 

now instead of refusing to write anything when reading a long paper, as they did 

before. I think this is kind of progress in their learning.

Teacher 2 and Teacher 3 of 

School 6; interview



In the different groups in all classes, (the Basic Group, Advanced Group and 

Challenge Group) all groups have made progress in the structure of their 

writing; this is the most evident improvement. Actually, enabling students to write 

in a clear text structure is one of our objectives. In terms of content, it seems that 

both the Basic Group and the Challenge Group have made relatively larger and 

more obvious improvement … 

QSIP Officer 2 of School 6;
Chinese co-planning meeting



Collaboration between teachers and CLAs



Classroom Learning Assistant A: I have made changes in both

assisting students and collaborating with the subject teachers. I focus my

support on the lower achievers, provide them with help according to their

needs, and encourage them to finish the learning tasks according to their

strengths. I also try out collaborative teaching with the subject teachers

and share with them my understanding of the students' characteristics and

learning needs. These changes help to increase student engagement in the

lessons.



Challenges to 
the Project & 
Limitations to 
the research 

• School suspension in 2019-20 

→affected the progress of the project 

→affected data collection progress and validity

• Interaction between the three initiatives could be 
further enhanced

• Causal relationship between the project and 
student learning is difficult to be determined 



Conclusion

• Catering for learner diversity remains crucial

• IE is the key to catering for learner diversity 

• Significance of the "Diversity at Schools" Project

- an infrastructural approach and LfM

- three interrelated strategies

- a sustainable MfD infrastructure
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